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Abstract. Vocational education is crucial in directing students toward 
suitable career trajectories while simultaneously cultivating vital skills, 
professional ingenuity, and motivation. In Vietnam's Southern region, 
ensuring equitable access to vocational education for ethnic minority 
students in boarding schools is a critical concern. This study examines 
the administration of vocational education in ethnic minority boarding 
schools (EMBSs), with the objective of identifying current strengths, 
highlighting significant deficiencies, and recommending sustainable, 
culturally attuned strategies for enhancement. A quantitative survey 
design was utilized to collect data from 672 participants across 21 
EMBSs, comprising 252 administrators and educators. Three structured 
questionnaires were employed to assess critical aspects of vocational 
education management, with data analyzed via descriptive statistics and 
reliability assessment utilizing Cronbach’s alpha. Results indicate robust 
performance in domains such as goal-setting, curriculum content, and 
financial planning. Nonetheless, considerable obstacles remain in the 
effective execution of activities, infrastructural constraints, and 
inadequate coordination among educational stakeholders. Moreover, 
contextual barriers—such as socioeconomic challenges and cultural 
diversity—significantly affect students’ vocational engagement and 
outcomes. The research emphasizes the significance of equity-focused, 
localized educational policies and provides pragmatic recommendations 
to augment institutional capacity, refine career guidance practices, and 
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facilitate inclusive human resource development in Vietnam's ethnic 
minority areas, thereby contributing to sustained educational reform.  

  
Keywords: Boarding Schools; Education Management; Ethnic Minority 
Students; Southern Vietnam; Vocational Education  

 
 

1. Introduction  
Vocational education includes both formal and informal training aimed at 
developing career-related knowledge, skills, and attitudes in students 
(Parshukov et al., 2020; Truong, 2011).Designed and conducted by educators, 
these educational activities seek to furnish students with practical experience 
and constructive engagement across diverse subjects, aiding them in executing 
age-appropriate tasks (Ho et al., 2023; Zaichenko & Vinokurov, 2018). Career 
orientation and student streaming denote the structured guidance of students 
toward post-secondary options—university, vocational training, or immediate 
labor market entry—tailored to individual aptitudes, interests, and current labor 
market requirements (Cavalletti et al., 2021; Nguyen et al., 2020).  
 
Effective career guidance aligns with students' personal strengths and fosters 
their creativity, motivation, and preparedness for the future (Bölükbaşı & 
Kırdök, 2019; Ho et al., 2022; Scalas & Fadda, 2019). Career-focused education 
management involves the strategic application of knowledge, skills, and 
attitudes to achieve vocational development goals (Nota et al., 2020). The 
processes and outcomes of this activity are essential metrics for assessing the 
efficacy of vocational education programs (Bui, 2020). Given that the prevailing 
educational environment significantly shapes the management of career 
education in secondary education (Germani et al., 2025; Prediger & Sawyer, 
1986), it must therefore be culturally sensitive and deeply rooted in the lived 
experiences of ethnic minority students (Hardianto et al., 2022; Nguyen et al., 
2025).  
 
National regulations delineate career guidance and experiential learning in 
secondary schools into two distinct phases: (1) the basic education phase and (2) 
the career-oriented education phase. In 2018, the Ministry of Education and 
Training of Vietnam established a strategic objective that, by 2025, at least 45% of 
high school graduates should engage in college-level vocational education, with 
a minimum of 35% hailing from socioeconomically disadvantaged areas 
(Ministry of Education and Training Vietnam, 2018). This objective serves as a 
significant standard for evaluating the nation's dedication to inclusive 
educational advancement.  
 
Amin et al. (2021) identify the principal objectives of vocational education as 
fostering career-oriented attitudes and equipping students with vital skills for 
informed decision-making. Similarly, Do (2018) underscores that the high school 
phase must focus on cultivating students' vocational skills. Indeed, vocational 
education has emerged as a strategic priority in global educational reform, with 
Creed et al. (2007) emphasizing the significance of self-efficacy and early work 
experiences in the career planning of high school students. 
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Boarding schools for ethnic minorities in Vietnam are crucial for educational 
access and equity, as they specifically assist students from marginalized 
communities. Presently, there are 315 such schools across the nation, 
accommodating more than 109,000 students. In Southern Vietnam, 21 boarding 
high schools cater to students predominantly from the Khmer, Cham, and Hoa 
ethnic minorities (Thieu & Nguyen, 2020). To meet the needs of these diverse 
learners, educational management practices in these institutions must innovate 
in both methodology and structure, aiding students in understanding and 
selecting appropriate career paths (Doan et al., 2025). Research shows that the 
combination of experiential learning and personal interests shapes career 
aspirations (Li et al., 2021; Yates & Bruce, 2017) and that counseling significantly 
influences students to follow particular vocational trajectories (Tang et al., 2018). 
 
Nonetheless, obstacles remain in providing effective career-focused education in 
boarding schools for ethnic minorities. These encompass a deficiency of 
qualified educators proficient in vocational guidance (Le & Nguyen, 2021; Mai, 
2016; Nguyen, 2023) and an absence of congruence with students' cultural and 
socioeconomic contexts (Do & Ha, 2021). This lack of cohesive management 
strategies and institutional frameworks has hindered the execution and 
assessment of vocational education programs (Le, 2018; Le, 2023; Iyer et al., 
2021). Therefore, this study seeks to rectify these deficiencies by enhancing the 
organizational capacity of career-oriented educational initiatives in ethnic 
minority boarding schools, in accordance with the 2018 General Education 
Program of Vietnam. It broadly aids educational reform by providing flexible, 
evidence-based strategies applicable to other multi-ethnic or disadvantaged 
environments.  
 
The research aims to: 1) evaluate the current implementation levels of career-
oriented education and its administration in ethnic minority boarding schools in 
Southern Vietnam; 2) examine the contextual factors—policy, socioeconomic, 
and cultural—that affect vocational education outcomes in these institutions; 
and 3) formulate evidence-based recommendations for the efficient and 
equitable management of vocational education in accordance with Vietnam's 
2018 educational reform objectives. The research theoretically integrates micro-
level pedagogical practices with macro-level policy frameworks, offering a 
practical, theory-informed model specifically designed for Vietnam's ethnic 
minority educational contexts.  
 
It specifically addresses the following theoretical deficiencies: (1) Insufficient 
integration of career development theory with educational management 
practices in schools serving ethnic minorities; (2) Restricted utilization of 
experiential learning theory in assessing vocational training results in rural and 
marginalized settings; and (3) Lack of a policy-aligned framework for equitable 
and culturally pertinent career education implementation in Vietnam. This study 
reports existing gaps in the literature by employing a multi-theoretical, policy-
informed approach that informs both research and practice. The practical 
contribution consists of providing evidence-based recommendations to facilitate 
policy implementation under Vietnam's 2018 General Education Programme, 
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emphasizing equity, cultural inclusion, and lifelong learning for ethnic minority 
students. The insights obtained aim to inform national policy, direct educators, 
and empower local communities to develop more effective and inclusive 
vocational education systems. 
 

2. Literature Review  
2.1 Review Aspect 1 Research on Career-Oriented Education and Student  
Streaming in Secondary Schools  
The seminal contributions to career counseling originate from Parsons (1909), 
who introduced a tripartite model for effective career decision-making: (1) self-
awareness, encompassing abilities, interests, values, personality traits, and 
individual circumstances; (2) comprehension of professions, including job 
prerequisites, advancement prospects, remuneration, and working conditions; 
and (3) the alignment of personal attributes with occupational insights to 
facilitate informed and suitable career selections. In turn, Gaylor and Nicol 
(2016) demonstrated the importance of social cognitive theory and self-
determination theory in influencing post-secondary students' comprehension of 
career orientation. 
 
Nguyen (2022) proposed that career-oriented education should emphasize three 
primary themes: the essential requirement for career education, its significance 
and goals, and the cooperative aspect of its execution. Nguyen (2010) also 
asserted that career education provides students with vital occupational 
knowledge and aids in making decisions aligned with their competencies and 
societal needs. Recent contributions to the topic (Howard & Richard, 2009; 
Migel, 2001) have provided an in-depth examination of career development 
principles and the pragmatic application of counseling theories, considering the 
changing social, economic, and cultural factors. Chen et al. (2021) highlighted 
the imperative for career counselors to implement adaptable and innovative 
strategies in response to labor market transformations while Dai and Davis 
(1998) examined the obstacles of career exploration in Chinese high schools, 
focusing on themes such as "career exploration," the "new college entrance 
examination," and "subject selection." 
 
Career guidance and student streaming occur during both the basic education 
and vocational orientation phases (Ho et al., 2023), enabling students to explore 
professions, assess their suitability, and make informed decisions with the 
support of educators and family members (Nguyen, 2022; Pham & Nguyen, 
2023). Recent studies (Le, 2025; Phi & Lam, 2022) have provided a thorough 
evaluation of the abilities and obstacles encountered by educators in providing 
effective career counseling, utilizing both legal and empirical methodologies. In 
this context, Do and Ha (2021) proposed a competency framework for career 
education, highlighting the importance of collaboration among schools, families, 
and society while Vu (2018) emphasized the essential function of technology 
educators in preparing students with career decision-making competencies 
rooted in personal and social contexts. According to Le (2023), this facilitates the 
more effective execution of vocational guidance strategies at the secondary level. 
 



634 

 

http://ijlter.org/index.php/ijlter 

Nguyen et al. (2024) delineated three principal avenues for the provision of 
career-oriented education within ethnic minority boarding schools: (1) the 
incorporation of career guidance into cultural subject instruction, particularly in 
technology education; (2) the execution of organized career education activities; 
and (3) the utilization of extracurricular programs, media, and community 
organizations. Some recent studies (Kelly, 2004; Monika & Milena, 2020) have 
asserted that an inclusive and interactive learning environment fosters student 
engagement, promoting the exploration of individual talents and aspirations.  
 
Gamboa et al. (2013) underscored the necessity of consistent academic and 
career counseling for all middle and high school students, whereas Plasman 
(2018) accentuated the significance of experiential learning in effective career 
education. In support of this, Nota et al. (2020) advocated for the creation of 
specialized counseling centers to aid post-secondary students in their career 
planning and decision-making processes. 
 
2.2 Investigation into the Administration of Career-Focused Educational  
Initiatives for Secondary School Students 
The administration of career-focused education in secondary schools necessitates 
a methodical and strategic approach to guarantee its efficacy. As such, Mulyasa 
(2003) underscored the importance of implementing four fundamental 
educational management functions: (1) planning educational activities; (2) 
organizing educational activities; (3) directing implementation; and (4) 
evaluating outcomes. These fundamental principles allow schools to create 
cohesive frameworks that foster intentional vocational guidance. Ho et al. (2024) 
contend that vocational education management should systematically and 
deliberately shape student behavior, directing learners toward specific 
educational objectives while overseeing their time, morale, and attitudes. 
 
Moriyasu and Kobayashi (2022) present a three-step framework for vocational 
education, namely: (1) self-awareness ("Who are you?"); (2) goal identification 
("Where are you going?"); and (3) strategy development ("How to get there?"). 
This model emphasizes the significance of self-reflection, objective formulation, 
and tactical execution. Consistent with this perspective, Kolb (2014) emphasized 
the significance of experiential learning, through which students obtain skills 
and knowledge via practical experiences that enhance academic and career 
planning. Nota et al. (2020) assert that career counseling and future-oriented 
planning enable students to actively influence their professional paths, assisting 
them in managing uncertainty and assuming responsibility for their futures.  
 
Studies by Witko et al. (2005) and Shen (2021) further substantiate these 
viewpoints by identifying self-discovery, career exploration, and developmental 
planning as essential components of effective career education. These activities 
are essential for students' career management skills and facilitate their transition 
into adulthood. Sutherland et al. (2005) discovered that initiatives like career 
clubs and experiential career programs are essential for enhancing students' 
preparedness for the workforce and Plasman (2018) asserted that student 
involvement in career-oriented planning cultivates links between their current 
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academic endeavors and future ambitions, thereby augmenting motivation and 
clarity of purpose. 
 
Importantly, the administration of vocational education initiatives must 
encompass professional development and shifts in attitude among educational 
personnel with Yates and Bruce (2017) asserting that effective vocational 
education in New Zealand necessitates (1) specialized training for educators, 
administrators, and career advisors, and (2) a redefinition of the perceptions 
regarding the function of career guidance. Sufficient resources and engaged 
student involvement must accompany these reforms for them to be effective. 
Tran et al. (2019) asserted that student collaboration is crucial, especially when 
career education is incorporated into experiential learning with Nguyen et al. 
(2025) arguing that incorporating vocational education into school-based 
experiential activities enhances learning efficacy and career outcomes. 
 
In 2013, VVOB Viet Nam established a comprehensive model titled “Career 
Education through General Vocational Education Activities,” suitable for both 
lower and upper secondary education levels. This model comprises (1) a triadic 
guidance process (self-assessment, exploration, and strategic planning) and (2) 
the implementation of fundamental theoretical frameworks, including the career 
tree, systems theories, and structured career planning. In this matter, Truong 
(2011) observed that experiential learning significantly aids students in career 
planning, whereas Germani et al. (2025) emphasizes the advantageous impact of 
internships and extracurricular engagements.  
 
These opportunities function as inherent career-guidance mechanisms while 
fostering autonomous decision-making and personal involvement in 
professional trajectories: effective management necessitates systematic 
engagement with occupational information and local contexts. Some studies 
emphasize the imperative for educational institutions to promote student 
engagement with conventional and traditional vocations, provide guidance on 
post-educational pathways, and ensure adherence to national educational 
standards (Pham & Nguyen, 2023; Phi & Lam, 2022). This entails providing 
prompt and pertinent information regarding vocational systems and student 
placement, thus assisting learners in making informed and significant decisions 
that align with both personal ambitions and societal requirements. 
 
2.3 Determinants Influencing Career-Oriented Education for Students 
Many studies have investigated the various factors that affect students' career 
aspirations and the efficacy of career-oriented education. High school students' 
career choices are influenced by the dynamic interplay of experiential learning 
activities, perceived career efficacy, outcome expectations, individual career 
interests, and the availability of supportive mentorship (Li et al. 2021; Tang & 
Newmeyer, 2018; Yates & Bruce, 2017). These mentoring activities significantly 
influence students' selection of suitable career paths, thereby enhancing their 
motivation and confidence in making decisions. Howard et al. (2009) 
investigated the significance of supportive relationships—particularly with 
family, educators, and peers-alongside internal factors including self-efficacy, 
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intrinsic motivation, and goal-setting behavior and researchers have identified 
these relationships and psychological factors as pivotal in both academic success 
and career decision-making (Koul et al., 2016). In a prior study, Prediger and 
Sawyer (1986) noted an increasing trend in the number of students obtaining 
career guidance support from educational institutions, encompassing access to 
counseling services, involvement in career planning activities, and active 
engagement with career-related issues.  
 
Policy experts have also recognized various systemic and institutional factors 
that influence career-oriented education. Doan et al. (2025) and Yuen et al. (2019) 
contend that student attrition rates, the existence and caliber of mentoring 
systems, teacher readiness, and the equilibrium between vocational and 
academic pathways substantially influence the efficacy of career guidance in 
secondary education. Moreover, they underscore the significant influence that 
families - especially parental engagement - have in shaping students' career 
perceptions and choices. 
 
Socioeconomic and demographic factors are also essential with Ali et al. (2012) 
asserting that students' economic backgrounds and demographic characteristics 
intricately connect to their career aspirations. Creed et al. (2007) and Bolat and 
Odacı (2017) emphasized the critical role of self-confidence and initial work 
experiences in enabling students to develop and pursue significant career 
trajectories: these formative experiences frequently act as catalysts for career 
exploration and long-term strategizing.  
 
Moreover, some recent studies have revealed that parental educational 
attainment and students' geographic context (urban versus suburban) positively 
correlate with the enhancement of students' career readiness and vocational 
skills (Brown et al., 1999; Lee et al., 2021). The findings indicate that both home 
and community environments play a crucial role in influencing students' 
aspirations, values, and access to career-related opportunities. In summary, 
career-focused education is shaped by a wide range of psychological, social, 
institutional, and economic factors that must be collectively addressed to 
guarantee equitable and effective vocational guidance for high school students. 
 
2.4 Research Questions 
In response to the identified challenges, this study seeks to evaluate the current 
state and enhance the effectiveness of career-oriented education in ethnic 
minority boarding schools across the Southern region of Vietnam. The study 
concentrates on pinpointing current strengths and weaknesses, evaluating the 
management framework of vocational education, and formulating evidence-
based strategies for enhancement.  
 
The study guides its objectives by asking the following core research questions: 
1) To what degree and in what ways are career-oriented educational activities 
executed and administered in ethnic minority boarding schools in Vietnam? 
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2) What essential factors and strategies can improve the efficacy of these 
activities in accordance with the objectives of Vietnam’s 2018 General Education 
Program? 
 

3. Research Methods 
3.1 Research Design 
This research employs a quantitative survey methodology to systematically 
investigate the administration of career-oriented education in ethnic minority 
boarding schools in Southern Vietnam. The study focuses on two primary 
respondent groups-administrators/teachers and students—across designated 
schools to obtain insights regarding the implementation, management, and 
influencing factors of vocational education. The research is organized into three 
principal thematic elements: career-focused educational initiatives for students 
in boarding schools for ethnic minorities (G1), administration of career-focused 
education in these institutions (G2), and factors affecting the efficacy of career-
oriented education (G3).  
 
This design was chosen to guarantee the collection of standardized, comparable, 
and quantifiable data across a wide sample and facilitates the assessment of 
participants' perceptions, practices, and experiences concerning career-oriented 
education. Structured questionnaires were disseminated to administrators, 
educators, and students, establishing a foundation for comparative analysis 
among stakeholder groups. The data acquired from this survey were analyzed 
utilizing descriptive statistical methods, facilitating a clear evaluation of the 
current status, strengths, and challenges in the administration of vocational 
education in ethnic minority boarding schools. 
 
3.2 Participants 
This study utilized a convenience sampling technique, comprising 672 
participants from 21 ethnic minority boarding schools in the southern 
Vietnamese provinces of An Giang, Kien Giang, Soc Trang, and Tra Vinh. The 
sample comprised 252 administrators and educators, with 57% identifying as 
male and 43% as female. Furthermore, 420 students engaged, with 59% 
identifying as male and 41% as female. Significantly, more than 98% of the 
student participants identified as members of ethnic minority groups, 
underscoring the study's emphasis.  
 
Regarding qualifications, almost all administrators and educators satisfied the 
requisite training standards, with over 3% possessing a master’s degree. The   
participants were selected with the aim to evaluate the present condition of 
career-oriented education management for the 2023–2025 academic years and 
data collection occurred via an online survey during the 2024–2025 academic 
year. The study rigorously followed ethical research protocols: all participants 
were apprised of the study's aims, their right to voluntary participation, and the 
option to withdraw at any time without consequences. To guarantee privacy and 
data protection, no personal or institutional identifiers were gathered, and 
anonymity was completely preserved during the research process.  
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3.3 Research Instrument 
This study employed three structured scales to evaluate critical dimensions of 
career-oriented education in ethnic minority boarding schools: implementation, 
management, and influencing factors. Each scale corresponds with Vietnam's 
educational reform and vocational training objectives. Scale 1 (G1): Execution 
methodologies were used to evaluate four domains: objectives, content, 
methodologies, and delivery formats. Each domain comprised 4–5 indicators 
(e.g., "Assisting students in selecting careers aligned with their abilities and 
aspirations").  
 
Responses were evaluated using a 5-point Likert scale ranging from 1 (no 
implementation) to 5 (complete implementation). Scale 2 (G2): Administrative 
procedures were utilized to oversee the planning, organization, direction, and 
evaluation of career education initiatives. Sample items comprised "Forecasting 
resources" and "Organizing career experiences within enterprises." Effectiveness 
was assessed utilizing a 5-point Likert scale ranging from 1 (not effective) to 5 
(very effective). Scale 3 (G3): Determinants of influence were  used to identify (1) 
local socioeconomic and cultural contexts, (2) institutional and policy support, 
and (3) students' career awareness. Included items are "Traditional norms in 
ethnic regions" and "Students' comprehension of labor market requirements." 
Responses utilized a 5-point Likert scale ranging from 1 (not important) to 5 
(extremely important). 
 
3.4 Data Analysis 
All variables in this study were assessed using a 5-point Likert scale, intended to 
measure different levels of implementation, effectiveness, or influence, based on 
the specific construct being evaluated. Each item was assigned a numerical code 
ranging from 1 (minimum level) to 5 (maximum level). To maintain uniformity 
in interpretation, response categories were segmented into five equal intervals 
utilizing the formula (Maximum – Minimum) / Number of levels = (5 – 1) / 5 = 
0.8. This produced the subsequent interpretive thresholds: Level 1: 1.0 – <1.8, 
Level 2: 1.8 – <2.6, Level 3: 2.6 – <3.4, Level 4: 3.4 – <4.2, and Level 5: 4.2 – 5.0. 
These thresholds enabled uniform interpretation of response patterns across all 
survey items and constructs.  
 
Descriptive statistical methods, specifically mean scores and standard 
deviations, were utilized to analyze the data, summarizing participant responses 
and offering information about the perceived levels of implementation and 
effectiveness of career-oriented education and its management, along with 
contextual influences. The Cronbach’s alpha coefficient was computed for each 
of the three scales (G1, G2, and G3) to evaluate the reliability of the instruments. 
A coefficient value of 0.70 or above was deemed acceptable, consistent with 
established standards in social science research, signifying that each scale 
demonstrated sufficient internal consistency. This step was crucial in validating 
the data's reliability and the consistency of responses within each construct. 
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4. Results 
4.1 Current Situation of Student Streaming after High School Graduation in  
Ethnic Boarding Schools in the Southern Region 
 

Table 1: Results of student placement after high school graduation in 21 ethnic 
boarding schools in the Southern region 

Yea
r 

Number 
of 

Students 
Graduatin

g 

University 
Enrollment 

Vocational School 
Enrollment 

Entry into Labor 
Force 

Quantit
y 

Percentag
e 

Quantit
y 

Percentag
e 

Quantit
y 

Percentag
e 

202
2 

1.995 1.580 79.10 291 14.60 124 6.30 

202
3 

1.990 1.568 78.80 312 15.60 110 5.60 

202
4 

1.950 1.586 81.30 288 14.70 76 4.00 

 
Table 1 indicates a continual disparity in post-graduation trajectories among 
students from 21 ethnic minority boarding schools in Southern Vietnam. 
Between 2022 and 2024, university enrolment consistently averaged 
approximately 79.7%, whereas vocational school enrolment exhibited minor 
fluctuations, remaining low at 14.9%, significantly below the national target of 
35–45% (Prime Minister of the Socialist Republic of Vietnam, 2018). Participation 
in the labor force decreased consistently, from 6.3% in 2022 to 4.0% in 2024. 
Although administrators typically perceived the implementation of career 
guidance as beneficial, student feedback indicated a disconnect between 
guidance initiatives and their actual decision-making experiences.  
 
This disconnect is further illustrated by students' persistent preference for 
university education, partially driven by lenient admission standards (e.g., 
transcript-based entry) and prevailing notions of university prestige and 
economic mobility. The data reveal that vocational pathways are underutilized, 
not primarily due to unavailability, but rather because of institutional 
constraints in guidance provision, insufficient community involvement, and 
entrenched socio-cultural biases. Failure to critically address these perceptual 
discrepancies and structural impediments will render current reforms 
inadequate. These findings indicate an immediate necessity for policy 
enhancement, focused student assistance, and contextually relevant advocacy 
for vocational education in ethnic minority areas. 
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4.2 Evaluating the Results of Implementing Career Orientation Education  
Activities for Students in Ethnic Minority Boarding Schools 

 
Table 2: Results of implementing career orientation education activities for students 

of ethnic minority boarding schools 

Components 

Level of implementation 

Student self-assessment 
Assessment by 

administrators and teachers 

Mean SD α Mean SD α 

Objectives of career 
orientation education 
activities 

4.12 0.75 0.72 4.08 0.79 0.81 

Content of career 
orientation education 
activities 

4.28 0.71 0.82 4.19 0.74 0.79 

Methods of career 
orientation education 
activities 

3.45 0.72 0.76 3,35 0.80 0.72 

Forms of career 
orientation education 
activities 

3.75 0.81 0.82 3.72 0.81 0.75 

 
Table 2 delineates the strengths and significant deficiencies in the execution of 
career-oriented education within ethnic minority boarding schools, as perceived 
by students and administrators/teachers. Both groups evaluated the objectives 
and content components favorably, indicating robust alignment with the 2018 
General Education Curriculum's aim to assist students in correlating career 
choices with personal competencies and labor market demands. Students 
assigned the highest rating to career education content (M = 4.28), confirming 
the curriculum's pertinence and lucidity. Nonetheless, inconsistencies arise in 
the perceptions of pedagogical approaches and instructional modalities. The 
scores were significantly lower—students rated the methods at M = 3.45, while 
administrators rated them even lower at M = 3.35—signifying deficiencies in 
pedagogical strategies.  
 
Despite the effective organization of institutional goals, their execution lacks 
personalization and interactivity, as evidenced by the disparity. Both groups 
assessed delivery formats similarly (students M = 3.75; administrators M = 3.72), 
indicating inconsistency in extracurricular, media-based, and community-
integrated career activities. These findings highlight a disparity between policy 
objectives and classroom realities, where standardized implementation may fail 
to address diverse student requirements. The findings necessitate a transition to 
a student-centered perspective, indicating robust alignment with the 2018 
General Education Curriculum's aim to assist students in correlating career 
choices with personal competencies and labor adopting culturally pertinent and 
interactive approaches to enhance the efficacy and equity of career guidance in 
ethnic minority boarding institutions. 
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4.3 Evaluation of the Management of Career-Oriented Education Activities for  
Students in Ethnic Minority Boarding Schools 
 

Table 3: Results of the evaluation of career-oriented education management for 
students in ethnic minority boarding schools 

Components 

Level of effectiveness 

Student self-assessment 
Assessment by 

administrators and 
teachers 

Mean SD α Mean SD α 

Planning career orientation 
activities for students 

3.76 0.68 0.71 3.84 0.82 0.80 

Organizing career orientation 
activities for students 

3.36 0.70 0.72 3.46 0.72 0.82 

Directing career orientation 
activities for students 

3.39 0.72 0.75 3.35 0.74 0.71 

Monitoring and reviewing career 
orientation activities for students 

3.72 0.80 0.82 3.79 0.80 0.75 

 
Table 3 provides an assessment of career-oriented education management across 
four essential functions: planning, organizing, directing, and monitoring. 
Planning garnered the highest effectiveness ratings from both students (M = 
3.76) and administrators (M = 3.84), indicating that schools have progressed in 
establishing strategic objectives and distributing resources. The slight 
discrepancy in perceptions suggests a disconnect between planning intentions 
and their clarity in communication or student experience. The organizing and 
directing functions garnered the lowest evaluations from both groups—students 
rated organization at M = 3.36 and direction at M = 3.39, whereas administrators 
assessed them marginally higher at M = 3.46 and M = 3.35, respectively.  
 
This indicates a common apprehension regarding operational implementation, 
especially in staff collaboration and connecting students with practical 
experiences via business partnerships. Administrators recognize constraints on 
institutional capacity, whereas students may view guidance initiatives as 
disjointed or inadequately tailored. In contrast, monitoring and evaluation 
practices received favorable ratings (students M = 3.72; administrators M = 3.79), 
signifying the existence of feedback mechanisms and regular assessments. 
Nonetheless, these mechanisms may exhibit deficiencies in responsiveness or 
innovation. The findings indicate that although basic management frameworks 
are present, innovative leadership, enhanced partnerships, and professional 
development are crucial for improving career guidance effectiveness in ethnic 
minority settings. 
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4.4 Assessing Factors Influencing Career-Oriented Education for Students in  
Ethnic Minority Boarding Schools in the Southern Region of Vietnam 
 
Table 4: Assessment of the current situation affecting career orientation education for 

students in ethnic minority boarding schools 

Components 
Student self-assessment 

Assessment by 
administrators and 

teachers 

Mean SD α Mean SD α 

Influence of socio-economic 
circumstances and customs in 
ethnic minority areas on career 
orientation activities for students 
in ethnic boarding schools 

4.14 0.77 0.75 4.19 0.78 0.76 

Influence of coordination among 
educational forces on career 
orientation activities for students 
in ethnic boarding schools 

4.25 0.71 0.73 4.39 0.78 0.80 

Influence of perceptions of the 
importance of career orientation 
activities for students in ethnic 
boarding schools 

4.12 0.79 0.73 4.18 0.75 0.78 

 
Table 4 delineates significant contextual and institutional factors influencing 
career-oriented education in the boarding schools of ethnic minorities in 
Southern Vietnam. Both students and administrators recognized inter-agency 
coordination as the paramount factor. Administrators assigned a higher rating 
(M = 4.39) compared to students (M = 4.25), indicating that although schools 
acknowledge the importance of robust partnerships with families, local 
authorities, and employers, students may perceive these connections less 
directly. This perceptual disparity indicates a necessity for enhanced visibility 
and student-focused stakeholder involvement, especially in providing practical 
exposure and direction. The impact of socioeconomic conditions and cultural 
customs received high ratings (students M = 4.14, administrators M = 4.19), 
reflecting a mutual recognition of how local traditions and restricted economic 
resources limit career aspirations and access.  
 
However, neither group identified this as the foremost challenge, potentially 
indicating a normalization of structural constraints that necessitates more 
profound policy considerations. The perceptions regarding the significance of 
career-oriented education were closely aligned (student M = 4.12, administrator 
M = 4.18), indicating a general consensus on its value while suggesting possible 
discrepancies between recognized importance and actual implementation. These 
findings underscore the necessity of systemic, culturally attuned, and 
stakeholder-oriented strategies that transcend superficial coordination to achieve 
integrated, equity-centered reform in vocational guidance provision. 
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5. Discussion and Implications 
5.1 Discussion  
This study sought to investigate the execution, administration, and contextual 
factors influencing career-oriented education in ethnic minority boarding 
schools in Southern Vietnam. The study addresses three fundamental research 
questions: (1) the degree of implementation, (2) the efficacy of management, and 
(3) significant influencing factors. It not only corroborates previous findings but 
also enhances theoretical comprehension and highlights practical deficiencies 
that require policy and pedagogical intervention. 
 
Research demonstrates that schools have achieved notable advancements in 
establishing objectives and integrating pertinent content into career education. 
Mean scores surpassing 4.0 in both student and administrator cohorts indicate a 
collective acknowledgment of the necessity to align career guidance with 
students' capabilities, ambitions, and socio-cultural contexts. This confirms the 
significance of explicit objectives in the design of career education, as articulated 
by Iyer et al. (2021), and demonstrates alignment with Vietnam's 2018 General 
Education Programme. Nonetheless, despite the presence of these structural 
components, a thorough analysis indicates that high-level alignment with policy 
does not inherently result in effective implementation at the classroom level.  
 
Subpar evaluations of instructional methods and delivery formats reveal a 
continual disjunction between strategic objectives and implemented practices. 
Although there is robust support for content relevance, the comparatively low 
average scores for pedagogical practices—especially experiential learning—
indicate a lack of active learning strategies, including workplace exposure, 
professional dialogues, and media integration. This aligns with findings by Tran 
et al. (2020), who underscore the necessity for diversification in pedagogical 
approaches, and Ho et al. (2023), who advocate for contextual adaptation 
tailored to student circumstances. The continued reliance on didactic methods 
diminishes the transformative capacity of vocational education, especially in 
contexts where students encounter intricate socioeconomic and cultural 
challenges.  
 
Witko et al. (2005) contend that effective career guidance must confront limited 
success narratives, predominantly centered on university education. The results 
of this study confirm that such narratives are profoundly ingrained in both 
community and institutional perspectives. Students persist in viewing university 
education as the primary avenue for upward mobility, relegating vocational 
alternatives to an inferior status. Sutherland et al. (2005) assert that this 
perception is entrenched in cultural constructs of prestige, which are challenging 
to dismantle without structural and symbolic interventions. Le (2018) further 
emphasizes that altering such norms necessitates sustained and multi-tiered 
endeavors.  
 
Thus, although schools may acknowledge the validity of vocational pathways in 
theory, their initiatives are limited by overarching cultural and systemic factors 
that prioritize academic routes. Incorporating real-world knowledge from 
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artisans, industry professionals, and community leaders into vocational 
instruction, as proposed by Ho et al. (2024), can enhance contextual learning and 
bolster the credibility of alternative career paths. The transition from theoretical 
to practical engagement is essential for establishing vocational education as a 
legitimate and esteemed option, rather than a secondary choice. 
 
Career education administration was assessed from a management perspective 
through four fundamental functions: planning, organizing, directing, and 
evaluating. Planning and evaluation were regarded as comparatively effective 
(M > 3.7), whereas organizing and directing functions received lower ratings. 
This indicates that while strategic planning may exist, operational challenges, 
especially those necessitating inter-agency collaboration and innovation, persist. 
The pattern corroborates Nguyen et al. (2025), who contend that inclusive 
planning improves program quality but caution that implementation frequently 
suffers when dependent on disjointed or inadequately coordinated frameworks.  
 
The directing function's low scores (M ≈ 3.35) indicate a predominance of 
administrative leadership over pedagogical leadership. This aligns with Gaylor 
and Nicol (2016), who discovered that numerous schools regard vocational 
guidance as a compliance obligation rather than a cohesive educational 
initiative. The restricted utilization of data, inadequate strategic foresight, and 
absence of continuous training exacerbate leadership deficiencies. Vu (2018) and 
Phi and Lam (2022) similarly emphasize the deficiency in differentiated 
instruction and career counseling customized to individual student profiles—an 
issue particularly pronounced in ethnically diverse and economically 
disadvantaged contexts. 
 
Furthermore, the results indicate a necessity for improved collaboration within 
educational ecosystems. Despite a high rating for stakeholder coordination, with 
students and administrators underscoring its significance (M = 4.25–4.39), the 
actual execution seems inconsistent. Gamboa et al. (2013) contend that 
collaborative initiatives among families, educational institutions, and 
community stakeholders are essential for effective career education; however, 
this study reveals that these partnerships are predominantly aspirational. The 
absence of structured mechanisms and insufficient incentives for collaboration 
impede systemic influence. Parshukov et al. (2020) and Li et al. (2021) emphasize 
that localized collaborations with enterprises and vocational institutions 
improve student engagement; however, this study indicates that these models 
have not been fully institutionalized within the Vietnamese ethnic minority 
context.  
 
Access to information and transparency are essential elements of effective career 
management and academic literature increasingly acknowledges that timely and 
localized career-related information directly influences student engagement and 
decision-making (Ivzori et al., 2025; Le, 2018;). This study underscores that while 
students and administrators acknowledge the significance of career education, 
current delivery models may be deficient in market alignment and practical 
relevance. Pham (2023) contends that labor market intelligence should be 
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incorporated into school-level decision-making to promote informed and 
adaptive educational choices. 
 
Contextual influences were found to be intricately connected to vocational 
education outcomes. Both groups recognized the impact of socioeconomic 
factors, cultural traditions, and attitudes toward the function of career guidance. 
Do and Ha (2021) observe that ethnic minority students frequently encounter 
obstacles including poverty, linguistic constraints, and limited parental 
education—elements that were corroborated in this study. These issues not only 
impede access to education but also influence students' confidence, aspirations, 
and preparedness for vocational pathways. The elevated ratings for stakeholder 
collaboration underscore the essential requirement for community-oriented, 
culturally attuned solutions that acknowledge these limitations and strive to 
surmount them via inclusive design. 
 
Despite a consensus on the significance of these factors, implementation 
continues to be inconsistent. The concept of collective responsibility is 
theoretically acknowledged, yet its implementation within schools is 
unstructured. Yuen et al. (2019) and Doan et al. (2025) assert that multi-
stakeholder collaboration must be institutionalized, endorsed, and incentivized. 
Similarly, Vu (2018) and Phi and Lam (2022) emphasize the deficiency of 
differentiated instruction and career counselling tailored to effectuate enduring 
transformation. Otherwise, mere acknowledgement will be inadequate. The 
perception of vocational education is equally significant. Despite favorable 
ratings of its importance by both students and administrators (M ≈ 4.12–4.18), 
the enduring societal hierarchy that prioritizes academic achievement over 
skills-based learning diminishes these values.  
 
Ali et al. (2012) and Bolat and Odacı (2017) contend that the image issue of 
vocational education can solely be remedied by improving its quality and 
societal acknowledgement. This encompasses enhancing outcomes, establishing 
transparent employment pathways, and highlighting successful vocational 
graduates. Educational institutions have advanced in cultivating culturally 
responsive atmospheres and the incorporation of group-oriented events, cultural 
performances, and festivals, as noted by Hardianto et al. (2022), has reinforced 
ethnic identity and fostered trust. This form of integration fortifies community-
school connections and enhances student engagement. Emotional support also 
influences students' capacity to make career decisions. Iyer et al. (2021) and Le 
(2023) note that teachers' encouragement and mentoring are essential for 
assisting students in surmounting psychological and structural obstacles.  
 
This study enhances existing research (Nota et al., 2020; Prediger & Sawyer, 
1986) by elucidating the complex realities of vocational education within ethnic 
minority contexts. It emphasizes that effective career guidance cannot be 
accomplished solely through curriculum enhancement or policy modification. It 
necessitates a systemic approach that unites educators, families, communities, 
and policymakers within a culturally informed, data-driven, and context-
sensitive framework. The evolution of vocational education into a respected, 
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pertinent, and equitable avenue necessitates sustained dedication and a 
sophisticated comprehension of institutional constraints and cultural dynamics. 
For Vietnam, investing in vocational education for ethnic minority students is 
both a policy necessity and a strategic method for attaining inclusive and 
sustainable national development. 
 
5.2 Implications  
This study's findings provide important recommendations which prioritize 
enhancing the quality, inclusivity, and contextual relevance of career-oriented 
education in boarding schools for ethnic minorities. As Vietnam progresses with 
the execution of its 2018 General Education Curriculum Reform (Ministry of 
Education and Training Vietnam, 2018)—which prioritizes competency-based 
education, student autonomy, and vocational readiness—these findings offer 
timely and practical guidance for policymakers and practitioners. However, 
despite significant advancements in defining explicit objectives and integrating 
pertinent content into career education, enduring challenges persist in 
pedagogy, coordination, and delivery methods. The ongoing reliance on didactic 
instruction, combined with limited experiential learning, hinders students' 
ability to effectively navigate career pathways.  
 
This discovery aligns with findings by Le (2025) and Nguyen et al. (2025), who 
highlight persistent discrepancies between national policy objectives and their 
practical application in classrooms, especially in under-resourced or remote 
regions. This research underscores the necessity for pedagogical innovation that 
transcends theoretical frameworks to implement inclusive, student-centered 
vocational education as mandated by policy. Sutherland et al. (2005) and Pham 
and Nguyen (2023) assert that schools should adopt active, experiential learning 
methodologies, including project-based learning, workplace exposure, 
community involvement, and career simulations. These methods not only 
increase engagement but also cultivate the soft skills and adaptability necessary 
to change labor markets. 
 
This study underscores the necessity for ongoing professional development for 
educators. Le (2023) advocates for peer-learning networks to facilitate the 
collaborative enhancement of career education methodologies among teachers. 
These networks offer a framework for disseminating contextual strategies, 
assessing impact, and promoting reflective practice. Additionally, school-based 
career counselling teams, consisting of trained educators, guidance counsellors, 
and community stakeholders, can provide continuous and tailored support for 
students in subject selection, life skills, and career planning.  
 
Nota et al. (2020) emphasize the significance of multidisciplinary teams for 
fostering student agency and enhancing long-term outcomes. The role of 
ecosystem collaboration is equally vital: educational institutions cannot fulfil the 
intricate vocational requirements of students independently. This study 
demonstrates that effective career education relies on enduring collaborations 
with local enterprises, traditional craft communities, vocational training 
institutions, and governmental agencies. Community engagement not only 
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contextualizes education but also enhances its significance and sustainability. 
VVOB Vietnam (2013) and Moriyasu and Kobayashi (2022) assert that engaging 
local stakeholders enables schools to synchronize curriculum with cultural and 
economic contexts, while a lack of formal education or knowledge of labor also 
exposes students to authentic role models and career trajectories. Parental 
involvement is equally essential. According to Howard et al. (2009) and Do and 
Ha (2021), the congruence between school guidance and familial expectations is 
crucial for student achievement. Nevertheless, numerous parents from ethnic 
minorities possess limited formal education or knowledge of labor markets. 
Consequently, educational institutions must actively adopt inclusive 
communication strategies to foster trust and promote collective accountability. 
 
To maximize impact, career education should not be regarded as an isolated 
initiative but rather integrated throughout all subjects and school activities. Vu 
(2018) and Yuen et al. (2019) assert that the incorporation of career guidance 
within fundamental academic disciplines improves relevance and student 
engagement. For example, literature, science, or social studies lessons may 
encompass discussions regarding career applications, skill trajectories, and 
future planning. Furthermore, career information systems and labor market 
databases ought to be utilized to educate students about emerging employment 
trends, available pathways, and regional opportunities, especially in the 
southern region (Thieu & Nguyen, 2020). As labor markets transform, 
educational institutions must prepare students for career adaptability, a 
significant focus in global educational discussions (Chen et al., 2021; Nota et al., 
2020).  
 
Educational institutions must augment the visibility and perceived significance 
of vocational pathways and events like career days, skill competitions, and 
student-led exploration initiatives can transform the perception of vocational 
education. These events, combined with significant interaction between students 
and professionals, cultivate dynamic environments where students actively 
participate in shaping their futures (Bui, 2020; Gamboa et al., 2013; Shen, 2021). 
Moreover, accessible databases of vocational institutions, training programs, and 
learner support services (Nguyen et al., 2020) enable students to make informed 
and confident decisions. 
 
In addition to practical strategies, this study emphasizes vocational education as 
an issue of social equity and cultural significance. Educational strategies must be 
customized to reflect the actual experiences of ethnically diverse students, 
considering the interaction between geography, identity, and systemic obstacles. 
Ensuring that all students, irrespective of their background, have access to 
significant career opportunities is a national necessity and a moral obligation. 
This study theoretically enhances discourse by refining and contextualizing 
existing vocational education models rather than simply applying pedagogical 
and equity-centered approaches. It integrates career education within the ethnic, 
cultural, and policy-specific contexts of Vietnam, revealing the shortcomings of 
traditional, urban-focused theories. It advocates for a comprehensive, multi-
tiered model of career education for ethnic minority students that integrates 



648 

 

http://ijlter.org/index.php/ijlter 

theory with practice, policy with pedagogy, and educational institutions with 
the community. This model prioritizes culturally responsive equity-centered 
pedagogy, equity-centered stakeholder collaboration, and equity-centered 
management, significantly enhancing Vietnam's educational reforms and global 
perspectives on inclusive vocational education.  
 

6. Conclusion  
This study analyzed the present condition, management strategies, and 
influencing factors of career-oriented education in ethnic minority boarding 
schools in Southern Vietnam, in accordance with the 2018 General Education 
Program. The principal findings illustrate a complex scenario. Schools have 
made substantial advancements in defining the objectives and content of 
vocational education, ensuring alignment with national curricular standards and 
labor market requirements. Both students and educators indicated strong 
consensus regarding the significance and lucidity of vocational objectives and 
subject matter, especially concerning the comprehension of traditional and 
contemporary professions.  
 
Conversely, the study revealed ongoing challenges in implementation methods 
and forms, such as insufficient experiential learning, weak collaboration with 
local industries, and inadequate integration of vocational activities into wider 
educational and cultural frameworks. The management of vocational education 
was assessed as moderately effective, exhibiting significant strengths in planning 
and evaluation, yet demonstrating deficiencies in organizational execution and 
instructional leadership.  
 
Moreover, contextual factors, including socioeconomic conditions, cultural 
traditions, and insufficient parental involvement, persist in influencing and 
occasionally obstructing students' career orientation pathways. The findings 
augment and elaborate on existing literature by providing specific, contextually 
relevant insights into the operation of vocational education in under-resourced, 
culturally diverse environments. The study enhances national discourse on 
educational reform by emphasizing the necessity of incorporating career 
guidance into subject instruction, extracurricular activities, and collaborative 
school initiatives.  
 
Furthermore, it underscores the imperative of transcending policy rhetoric to 
formulate pragmatic, localized strategies that honor the cultural identity and 
socioeconomic conditions of ethnic minority communities. This study 
emphasizes vocational education in Vietnam's ethnic minority boarding schools 
as a catalyst for equity, social mobility, and development. Success. however, is 
contingent upon efficient management, adequate funding, and cultural 
pertinence. It advocates for integrated curricula and community involvement, 
providing a framework for inclusive human resource development in 
underserved areas. 
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7.  Limitations 
This study offers significant insights into the execution and administration of 
career-oriented education in ethnic minority boarding schools in Southern 
Vietnam. Nevertheless, various limitations necessitate consideration and should 
guide the trajectory of future research. The study used a purely descriptive 
quantitative design, which constrains its explanatory capacity and hinders the 
identification of causal relationships among variables. Future research ought to 
employ analytical or experimental designs to enhance comprehension of the 
mechanisms affecting vocational education outcomes. The utilization of 
convenience sampling engenders concerns regarding selection bias and 
constrains the generalizability of results. Utilizing random or stratified sampling 
methods in future research would enhance the data's representativeness. Third, 
relying solely on self-reported data could potentially introduce response bias or 
expose participants' varying interpretations of the assessed constructs.  
 
To address this, future research should employ triangulation methods, 
integrating self-reports with observational data or administrative records. The 
study was confined to 21 schools within a singular region, thereby limiting its 
generalizability to wider populations. Future research should broaden the 
geographic scope to encompass schools in Northern and Central Vietnam or 
perform comparative analyses across various ethnic and socioeconomic contexts. 
The lack of qualitative data, including interviews or focus groups, restricts the 
depth of understanding regarding the lived experiences, values, and challenges 
of stakeholders. Future research should employ mixed-methods approaches, 
combining quantitative surveys with qualitative narratives from students, 
educators, parents, and community leaders.  
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