International Journal of Learning, Teaching and Educational Research
Vol. 21, No. 8, pp. 425-445, August 2022
https.//doi.org/10.26803/ijlter.21.8.24

Received Jun 2, 2022; Revised Aug 18, 2022; Accepted Aug 28, 2022

Supervisory Performance of Cooperative
Teachers in Improving the Professional
Preparation of Student Teachers

Ali Ahmad Al-Barakat
University of Sharjah, Sharjah, United Arab Emirates

Rommel Mahmoud Al Ali
King Faisal University, Al-Ahsa, Kingdom of Saudi Arabia

Mu’aweya Mohammad Al-Hassan
Ministry of Education, Irbid, Jordan

Omayya M. Al-Hassan
The Hashemite University, Zarqa, Jordan

Abstract. The purpose of this study was to investigate the degree of
effectiveness of the supervisory performance of cooperative teachers in
improving the professional preparation of student teachers in the
specialization of early childhood education.The participants were 155
student teachers enrolled in the education field-training program at
Yarmouk University in Jordan. To achieve the purpose of the study, a
questionnaire was developed, after insuring its validity and reliability.
The findings showed that, according to the means and standard
deviations of the questionnaire items, cooperative teachers did not fulfill
their supervisory roles in improving the professional preparation of
student teachers during the education field-training. The findings also
showed that there were no statistically significant differences in the
effectiveness of the supervisory performance of cooperative teachers
due to gender, academic qualification and teaching experience. This
indicates that these variables do not affect the cooperative teachers'
supervisory role in improving student teachers' preparation. This study
contributes to a better comprehension of the supervisory performance of
cooperative teachers in improving the professional preparation of
student teachers. It is suggested that the teacher education program at
Yarmouk University should pay attention to improve student teachers'
preparation during the education field-training phase.
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1. Introduction

Education occupies a great importance in human societies, being the main
vehicle through which these societies seek to build the personality of individuals
in all aspects of humanity (Confesor & Belmi, 2022; Ennab et al., 2020; Fraihat et
al., 2022; Zhilgildinova et al.,, 2022). The process of teaching and learning
represents the means on which educational goals depend in achieving that goal
(Fraihat et al., 2022; Radovan & Kristl, 2017; Rodrigues et al., 2018). Al-Kandari
(2002) pointed out that education is a right of the individual in the society and a
necessity to achieve its national security. Therefore, the teacher has a role in
achieving the goals of the educational process. According to Podgornik and
Vogrinc (2017) and Poom-Valickis et al. (2012), no educational system can
achieve its goals without the presence of the teacher, who is considered one of
the central elements in the educational system.

Reviewing educational studies showed that there is a growing interest in the
process of preparing and qualifying teachers (Ennab et al., 2020; Radovan, 2011;
Singha & Sikdar, 2018). Thus, it is essential to prepare distinguished teachers’
capabilities to perform their roles effectively, where most countries around the
world have sought to focus on student teachers' preparation programs. In
developed countries, it was found that all educational reform movements
considered preparing student teachers as the best method to achieve the
educational objectives (Al-Kandari, 2002; Podgornik & Vogrinc, 2017; Poom-
Valickis et al., 2012; Radovan, 2011; Radovan & Kristl, 2017; Rodrigues et al.,
2018).

For instance, in the Arab countries, the notion of developing teacher-preparation
programs goes along with the emergence of the dominating conception in the
public discourse, which states that “There is a weakness in the outcomes of
education at different levels of educational stages”. These results are due to the
poor level of the academic and supervisory qualifications of teachers, the low
level of professional satisfaction and the widespread sentiment that teaching is a
profession for those who have no profession (Al-Kandari, 2002).

Previous ideas have positively affected the process of reconsideration of
teachers' preparation programs in countries that already have programs and
those working on developing programs in countries that do not have ones (Al-
Barakat & Alhassan, 2009; Alhassan et al., 2012; Fraihat et al., 2022). In Jordan,
teacher-preparation programs received attention by the government and the
Jordanian educational reform movement in 2014 was a distinctive starting point,
which included all the elements of the educational processes of teacher
preparation programs (Fraihat et al., 2022). For instance, the preparation of
teachers is an essential component for the success of the educational system to
achieve its objectives.

In hindsight, Jordanian universities have started to develop special programs for
preparing teachers in line with the recommendations of the Jordanian
educational reform movement. These programs have sought to provide student
teachers with appropriate knowledge, skills and tendencies that would
contribute to the preparation of the teacher (Makovec, 2018; Fraihat et al., 2022;
Gardee & Brodie, 2022), because there are essential things considered to ensure a
high level for the teacher to participate in developing the teaching and learning
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process (Makovec, 2018; Verde & Valero, 2021). Teacher-preparation programs
accompanying the educational development process have been characterized by
the inclusion of the so-called education field-training, which is a transitional
stage between academic and behavioral education and the practicality of the
teaching profession in order to bridge the gap between theory and practice
(Verde & Valero, 2021; Zega & Lase, 2021).

This confirms that education field-training is an important component of
teacher-preparation programs in consideration of its great role in helping
teachers understand their future profession (Jin, 2022; Nagro et al., 2020).
Subsequently, is represents one of the important criteria for the success of
teacher preparation programs (O'Doherty et al., 2020; Zhang, 2020). The
importance of education field-training stems from the fact that theoretical
knowledge which lacks practicality is valueless, because it is far from reality and
objectivity (Nagro & deBettencourt, 2019). Alhassan et al. (2012), Zanting et al.
(2003), among others reported that education field-training forms a core aspect
of pre-service in teacher education, being regarded as the main focus of the
educational reform movement.

The success of education field-training programs, which are prominent in
preparing pre-service teachers, depends on an interlocking and interactive set of
components influencing and being influences by one another (Nathans &
Brown, 2022). The cooperative teacher is considered as an important element on
which the student teacher preparation process depends during education-field
training (Anderson, 2009; Ballinger & Bishop, 2011; Maes et al., 2022). Studies by
Caires et al. (2012) and Tasdemir et al. (2007) emphasized the importance of
preparing and training cooperative teachers according to specific programs,
while adopting various training models which assist them to be prepared and
qualified as distinguished teachers. All of these require the cooperative teacher's
awareness of preparing student teachers.

Considering the significant importance of the cooperative teacher in achieving

the objectives of student teachers' preparation, modern educational perceptions

have identified a set of supervisory roles that improve the quality of student

teachers' preparation. Various educational studies, such as those conducted by

Altan & Saglamel (2015), Clarke (2014), Harrington & Enochs (2009), Office of

Teacher Education (2022), Ozdemir-Yilmazer (2021), and Sung (2007) defined a

set of supervisory roles that contribute to the success of student teachers'

preparation, which are:

- Collaboration with the supervisor in helping student teachers according to the
proper professional manner;

— Selecting the appropriate learning environment for the purposes of education
field-training;

- Informing student teachers about the objectives of the education field-training;

- Encouraging student teachers to benefit from the education field-training

- Monitoring the training process;

- Evaluating the performance of student teachers on a continuous basis;

- Providing school facilities necessary to implement the educational and
learning settings.
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The role of the cooperative teacher should focus on training student teachers on
instructional skills in various academic subjects in accordance with
contemporary educational perceptions centered on the concept of the child-
centered learning process. However, the above mentioned assertions are based
on various studies, (Haciomeroglu, 2013; Mutlu, 2014; Zhao & Zhang, 2017;
Zhilgildinova et al.,, 2022) which showed that the supervisory role of the
cooperative teacher should be based on a set of standards, which are not limited
to directing student teachers, but rather focus on training them on the teaching
skills in various learning situations, based on contemporary educational
perceptions that revolve around the concept of the student-centered learning
process. In addition, the supervisory role of cooperative teachers should help
student teachers organize, plan, perform and assess the teaching and learning
process. Furthermore, cooperative teachers should monitor student teachers
with regard to the school's policy, philosophy, regulations, and facilities, as well
as observing their performance in various teaching and learning settings and
helping them solve the difficulties that they face in a logical and educational
way (Haciomeroglu, 2013; Mutlu, 2014; Office of Teacher Education, 2022).

Previous studies conducted by Haciomeroglu (2013), Hudson, et al. (2009), Zhao
& Zhang (2017), and Zhilgildinova et al. (2022) showed that the cooperative
teacher might contribute to the student teachers” preparation by directing them
to participate in meetings with the teaching staff and participate in social
activities. Supervisory role of the cooperative teacher, Grant and Zeichnar (2002)
and Zhao & Zhang (2017) found that the supervisory role of the cooperative
teacher is mainly through observing the student teachers’ performance in the
learning environment and then holding a meeting to provide them with
feedback that can contribute to improving their instructional performance.

A set of studies conducted by Anderson, (2009), Hancock and Gallard (2004) and
O'Sullivan and Conaill (2022) revealed that the cooperative teacher has a
significant role in developing positive beliefs among student teachers towards
teaching practices based on learner-centered learning from kindergarten to high
school stage. This depends on the learning opportunities available to student
teachers to develop themselves as constructive teachers. This role requires the
cooperative teacher to assist student teachers in identifying the school's
philosophy, policy, instructions and activities, including monitoring teaching
performance with the aim to improve, develop and assist the cooperative teacher
and the university supervisor in solving problems facing student teachers.

Considering the importance of the supervisory role of the cooperative teacher in
preparing student teachers, the education Field Training Program at Yarmouk
University (2019) reported its instructions for participation of the cooperative
teacher in the process of assessing the performance of student teachers during
the semester according to a model prepared for this purpose. These included the
roles that contribute to the preparation of the teacher. These centered mainly on
the supervisory role of the cooperative teachers in training student teachers to
become the main controllers of the learner-based learning approach (Bayrakc,
2009; Hudson, et al., 2009).

As illustrated above, despite that it is apparent how important the supervisory
roles of cooperative teachers are in improving the quality of student teacher
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preparation, rare studies have attempted to determine the nature of the
supervisory roles of cooperative teachers. Previous studies (Al-Barakat &
Alhassan, 2009; Alhassan et al., 2012; Payan & Murphy, 2012; Maes et al., 2022)
found that cooperative teachers the greatest influence on how student teachers
employ new have instructional strategies and classroom-management
techniques. However, they did not find out whether cooperative teachers have a
strong influence in performing their supervisory roles which are concerned with
assisting student teachers in their professional and personal development, thus
improving the educational process (Bayrakc, 2009; Zhilgildinova et al., 2022).

2. Problem statement and Study rationale

The cooperative teacher’s role in improving the quality of student teacher
preparation is regarded as one of the most effective components in preparing
student teachers to be effective future teachers during the instructional practices.
It is worth noting that the way in which student teachers are successfully
prepared depends on the extent of cooperative teachers’ understanding and
awareness of their supervisory roles as a part of the training program, because
the cooperative teacher who is able to perform supervisory roles efficiently will
be able to influence the quality of preparing future teachers.

Hence, the great importance of the cooperative teacher in the student teacher-
preparation process cannot be denied, as it is an essential component of
education field-training programs. However, there is a lack of information
related to the extent to which cooperative teachers perform their supervisory
roles in the preparation of student teachers. Hence, the practical experience and
field observations of the faculty members in education field-training programs
reveal shortcomings and weaknesses in improving the preparation of student
teachers. However, the study seeks to provide decision makers at Yarmouk
University with the needed feedback related to the actual performance of
cooperative teachers” supervisory roles during field experience. As mentioned,
the study problem stemmed from the scarcity of studies in the Jordanian
environment that dealt with the effectiveness of supervisory performance of
cooperative teachers during education field-training periods. This was
supported by the study undertaken by Al-Hassan & Al-Barakat (2013), which
recommended the necessity of conducting research on the supervisory
performance of cooperative teachers at Yarmouk University and the Hashemite
University in Jordan.

3. Objectives and research questions of the study
Based on the above, the current study aims to:

- Investigate the extents to which cooperative teachers perform their
supervisory roles in improving the quality of student teacher preparation.

— Determine whether there are any statistically significant differences in the
degree of effectiveness of supervisory performance of cooperative
teachers in improving the professional preparation of student teachers
based on gender, academic qualification and experience of cooperative
teachers.

Specifically, the study attempts to answer the following questions:
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1. What is the degree of effectiveness of the supervisory performance of
cooperative teachers in improving the professional preparation of student
teachers in the specialization of early childhood education as assessed by
students?

2. Are there any statistically significant differences in the degree of
effectiveness of the supervisory performance of cooperative teachers in
improving the professional preparation of student teachers attributed to
the cooperative teachers” gender, academic qualification and experience?

4. Method

4.1 Study population and sample

The population for this study consisted of all student teachers (155), who train in
the early childhood education classes in public and private schools affiliated to
the Directorate of Education in Irbid district in Jordan during the first semester
of the academic year 2021/2022. With regard to the sample of the study, it
consisted of the population itself (155 student teachers). This means that the
sample represented the total population of the study; the questionnaire was
distributed to the total population. After data collection, one hundred and forty-
six questionnaires were considered, with a return rate of 94.19%.

With regard to the study variables related to cooperating teachers, which were
obtained through official records in the Office of Education field-training
program at Yarmouk University, the results of the study data analysis, as
mentioned in the first part of the questionnaire, showed that the number of male
cooperating teachers was 56 (38.35%), while female cooperative teachers were 90
(61.65%). The reason that the number of females is more than that of males is
attributed to the tendency of the Jordanian Ministry of Education to feminize
education in early grades. With regard cooperative teachers’ experiences and
qualification, the number of those with a teaching experience of less than 10
years was 75 (51.37%), while those with a teaching experience of more than 10
years was 71 (48.63%). As for their qualification 88 (60.27%) were bachelor-
degree holders and 58 (39.73%) were postgraduate.

4.2 Study design and instrument

In this study, the quantitative research methodology was adopted to find out the
supervisory roles of cooperative teachers in improving instructional
performance of student teachers during the education field-training phase. To
achieve this, a questionnaire was developed according to Altan and Saglamel
(2015), Clarke (2014), Kastens (2004), Harrington and Enochs (2009), Ozdemir-
Yilmazer (2021) and Sung (2007). The questionnaire consisted of two parts:

4.2.1 Data related to the cooperating teacher:

This part includes three questions related to the gender of the cooperative
teacher, his/her teaching experience and his/her academic qualification. Each
student teacher answered these questions through official records in the Office
of Education field-training program at Yarmouk University.
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4.2.2 Part two —questionnaire items

The questionnaire, in its first version, consisted of 33 items. These items be
related to the supervisory roles of the cooperative teacher, which must perform
by directing and guiding student teachers to the procedures of teaching in the
childhood education stage, according to a guide directed to cooperative teachers
by the Office of Education field-training program at Yarmouk University.
Participants were asked to rate items on a 5-point Likert scale, where (very high =
5, high = 4, moderate = 3, low = 2, very low =1).

To verify the validity of the questionnaire, eight experienced and specialized
moderated the questionnaire items, and agreed on the item measures. After the
moderators submitted their comments, which included the exclusion and
modification of some items, as well as the addition of some new items, all the
modifications and suggestions were implemented. The study instrument, in its
final version, consisted of (26) items (see appendix 1).

To assure the reliability of the instrument, Cronbach’s alpha coefficient
calculation was performed to assure the internal consistency of the
questionnaire, which amounted to 0.93, indicating that the questionnaire is
appropriate to achieve the purpose of this study.

Three weeks before commencement of the study, the questionnaire was applied
twice to an exploratory sample of (25) student teachers who were excluded from
the main sample, with on interval of two weeks between the two applications
(test-retest). Pearson's correlation coefficient of the instrument was calculated
and found to be 0.91, which is appropriate for the purpose of this study. This
gives an indication that the degree of consistency of test scores from one test
administration to another was high.

4.3 Data collection and analysis

One hundred and fifty-five questionnaires were distributed to the sample of the
study during an official meeting of student teachers. The participants” agreement
was obtained to participate in the study. All respondents were informed about
the purpose of the study and assured of the confidentiality of the data that they
will provide in their responses. Anonymity was assured, so that respondents
could express their responses freely. The subjects of the study were given
enough time to answer the questionnaires; they were given a period of one
month to return the questionnaires by themselves.

The questionnaire was administered to all student teachers in the specialization
of childhood education. A total of 155 questionnaires were distributed, 9 invalid
questionnaires were excluded and 146 valid questionnaires were returned, with
a return rate of 94.19%.

With regard to data analysis, Statistical Package for Social Sciences (SPSS) was
used, as means and standard deviations were calculated to identify the degree of
effectiveness of cooperative teachers' supervisory performance for each item of
the questionnaire as assessed by student teachers. In addition, three-way
ANOVA was used to reveal the effect of cooperative teachers’ gender, academic
qualification and experience on their supervisory roles as evaluated by student
teachers. This test was used, because it reveals the main effect of each of the
three independent variables separately.

http:/ /ijlter.org/index.php/ijlter



432

5. Results
The results of the study will be presented in two parts, based on the research
questions.

5.1 Results of the first question

This question aimed to determine the degree of effectiveness of the supervisory
performance of cooperative teachers in improving the professional preparation
of student teachers in the specialization of early childhood education from
student teachers” point of view. Then, to answer this question, means and
standard deviations for all of the questionnaire items were calculated. Data were
presented and organized in descending order, as shown in Table 1.

Table 1: Means and standard deviations of student teachers’ responses to the
effectiveness of the supervisory performance of cooperative teachers

Item Mean | St. Dev.
No. | My assessment of the effectiveness of the performance of
cooperative teachers is as follows:
1 | Assigning the student teacher for planning. 3.91 0.81
2 | Assigning the student teacher to perform some teaching | 3.90 0.79
tasks. '
3 | Providing the student teacher with feedback on his/her | 2.15 0.83
teaching performance. '
4 | Monitoring the performance of the student teacher in the | 2.15 0.73
classroom environment. '
5 | Providing the student teacher with opportunities to attend a | 2.14 0.75
variety of teaching models. ’
6 | Choosing practical lessons according to certain standards. 214 0.79
7 | Supervising and monitoring the student teacher about | 2.14 0.74
his/her training role. '
8 | Watching lessons for the teacher/student. 213 0.90
9 | Monitoring the student teacher lesson preparation | 2.12 0.90
notebook. '
10 | Giving the student teacher a chance to apply various | 2.12 0.73
alternative assessment strategies. '
11 | Providing the student teacher with opportunities to | 2.11 0.88
participate in the creation of educational aid means. '
12 | Informing the student teacher of contemporary trends in | 2.11 0.69
developing teaching performance. '
13 | Attempting to understand the problems that the student | 2.11 0.68
teacher faces in teaching. ’
14 | Providing the student teacher with opportunities to | 2.10 071
participate in school activities. '
15 | Participating in supervisory meetings between the | 2.10 101
university supervisor and the student teachers. '
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Table 1: Means and standard deviations of student teachers’ responses to the
effectiveness of the supervisory performance of cooperative teachers

Item Mean | St. Dev.
No. | My assessment of the effectiveness of the performance of
cooperative teachers is as follows:
16 | Introducing the student teacher to the laws of managing the | 2.09 111
educational environment. '
17 | Helping the student teacher solve his/her problems. 2.09 1.09
18 | Providing the student teacher with opportunities to | 2.08 108
participate in social activities. ’
19 | Providing the student teacher with opportunities to use | 2.07 0.69
educational technologies in teaching. ’
20 | Directing the student teacher to attend typical classes with | 2.06 0.98
more than one teacher. ’
21 | Simplifying the student teacher's task in conducting | 2.05 0.91
activities outside the classroom. '
22 | Encouraging the student teacher to use modern teaching | 2.02 107
methods. '
23 | Providing a school environment concerned with creating | 2.01 0.89
human relations with the teacher/student. ’
24 | Providing the necessary materials and tools for the student | 2.00 0.90
teacher to produce educational aids. ’
25 | Treating the student teacher as a part of the teaching | 1.98 0.99
system. '
26 | Informing the student teacher of the importance of his/her | 1.96 1.03
teaching role '
Total 2.18 0.67

Table 1 facilitates the results' interpretations and determines the degree of
effectiveness of the supervisory performance of cooperative teachers for each
item included in the questionnaire. The grading was calculated according to the
following: Highest score on the response scale - Lowest score on the response scale/
3.This means 5 -1/ 3 =1.33 (Odeh, 2018), so the grading becomes as follows:

- The mean scores below (2.33) indicate a low degree of effectiveness.

- The mean scores within (2.33-3.66) indicate a medium degree of effectiveness.
- The mean scores within (3.66 or more) indicate a high degree of effectiveness.

According to the above grading, Table (1) shows that Items (1) and (2) got high
mean scores within (3.91-3.90), which indicates a high degree of effectiveness
among cooperative teachers in improving the quality of the student teachers’
preparation in terms of directing them to perform plans for teaching and
perform teaching tasks.

Moreover, Table 1 reveals that Items (3) to (26) got low mean scores, within
(2.15-1.96), which indicates a low degree of effectiveness of the supervisory
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performance of cooperative teachers with regard to the implementation of
teaching and assessment of learning.

Thus the results indicate that the majority of the supervisory roles of the
cooperative teachers were not effective, since 24 items got low mean scores.
Therefore, this showed an ineffectiveness of the supervisory performance in
improving the teaching performance of student teachers.

5.2 Results of the second question

The second question aimed to reveal whether there are differences in the degree
of effectiveness of the supervisory performance of cooperative teachers in
improving the professional preparation of student teachers in light of
cooperative teachers’ gender, academic qualification and experience. To achieve
this aim, three way-ANOVA was used to reveal the effect of cooperative
teachers’ gender, academic qualification and experience on performing their
supervisory roles as evaluated by student teachers. The findings of three-way-
ANOVA are shown in Table 2.

Table 2: Means and standard deviations of the effect of cooperative teachers’
gender, academic qualification and experience on their supervisory roles

Variable Category No. Mean Standard Deviation
Gender Male 56 3.95 0.61
Female 90 4.01 0.64
Experience less than 10 years 75 4.02 0.69
More than 10 years 71 4.10 0.45
Academic Bachelor 88 4.02 0.57
qualification  p .t graduate studies 58 414 0.60

Table 2 shows that there are apparent differences between the mean scores of the
participants’” responses in terms of the degree of effectiveness of cooperative
teachers' supervisory role performance in improving the professional
preparation of student teachers in light of cooperative teachers’ gender,
academic qualification and experience. It defines the significance of the
differences. Three-Way-ANOVA was calculated. Table 3 show a summary of
three-way ANOVA calculations.

Table 3: Three-way ANOVA results of the effect of cooperative teachers’
gender, academic qualification and experience on their supervisory roles

Variable Sum of Degrees of Mean of | Value | Significance
squares Freedom Squares of (F)

Gender 0.258 1 0.258 0.397 0.368
Experience 0.397 1 0.397 1.132 0.235
Academic 1.005 1 1005 | 2715 0.080

qualification
Error 48.922 142 0.345
Total 50.496 145

* Significant at p = 0.05
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Table 3 shows that the value of (F) was 0.397 for the responses of the study
sample in light of the gender variable. This indicates no statistically significant
differences at (p = 0.05) in the degree of effectiveness of cooperative teachers'
supervisory role performance in improving the professional preparation of
student teachers due to cooperative teachers’ gender.

The results found that the value of (F) was 1.132 for the responses of the study
sample in light of the experience variable, which indicates no statistically
significant differences in the degree of effectiveness of cooperative teachers'
supervisory role performance in improving the professional preparation of
student teachers due to cooperative teachers’ experience (under 10 years; 10
years and more). This shows that the variations in the teaching experience
among the subjects of the study did not affect the supervisory roles of
cooperative teachers.

As per academic qualification (bachelor; postgraduate studies), Table 3 confirms
that the value of (F) was 2.715, which is less significant. This indicates that the
differences in academic qualification among the respondents of the study did
not affect their supervisory roles in improving the professional preparation of
student teachers.

6. Discussion
The discussion of the results was divided into two parts based on the study
questions, as follows:

6.1 Discussion of the results of the first question

The results of the first study question revealed that despite the existence of an
effective supervisory role of cooperative teachers regarding assigning student
teachers to plan and perform real learning situations. Contrarily, the role is not
based on prior preparation for the student teachers, because they did not receive
sufficient training and guidance on how to plan and implement teaching and
learning settings. These results reflected an ineffective supervisory role of
cooperative teachers in terms of guiding student teachers to acquire and apply
the best teaching and learning practices related to managing learning
environments, using contemporary teaching strategies and methods appropriate
to children, as well as assessing children's learning.

These findings might negatively affect the student teachers' attitudes towards
the education field-training, since the study revealed that student teachers did
not receive feedback from cooperative teachers during their co-assessment
meeting regarding planning, implementing and evaluating learning. As per
previous report by educational researchers (Al Mamun et al., 2020; Igbal et al.,
2021; Keiler, 2018; Watson et al., 2017), this confirms lack of attention from
cooperative teachers in providing student teachers with feedback related to their
teaching performance. The respondents of the study indicated a weaker role of
cooperative teachers in providing necessary feedback, which indicates the lack
of active follow-up of the teaching performance of student teachers. These
findings contradict with the global trend that emphasizes giving student
teachers critical and conclusive feedback of all teaching and learning practices
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(Darling-Hammond et al., 2020; Janelli & Lipnevich, 2021; Maes et al., 2022;
Panadero & Lipnevich, 2022).

Moreover, the findings of this study revealed that cooperative teachers did not
encourage student teachers to attend different models of effective learning and
teaching situations, as well as inviting them to organize extracurricular activities
in cooperating schools. This can be attributed to the existence of traditional
perceptions among cooperative teachers with regard to the teaching and
learning settings. The results emphasize the fact that cooperative teachers lack
sufficient knowledge in the field of professional preparation based on
contemporary educational perceptions, since they still apply traditional methods
in teaching. More clearly, this could be attributed to the fact that cooperative
teachers are unaware of contemporary methods and trends in improving the
student teachers’ instructional performance, since they are not regularly
following up the latest developments in the professional preparation of student
teachers.

This is inconsistent with the supervisory roles of cooperative teachers that
emphasize that student teachers should be given feedback by attending and
observing a variety of exemplary lessons in order to develop instructional
experiences (Gonzalez-Torres et al., 2022).

The current study findings concur with previous studies conducted by Altan
and Saglamel (2015), Hamaidi et al. (2014), 1zadinia, (2013), among other which
reported that cooperative teachers use traditional teaching methods, such as
providing children with information. Subsequently, the study of Miqgdadi (2003)
indicated that cooperative teachers deny student teachers the opportunity to use
modern teaching methods, as perceived to differ from familiar ones, which led
to the creation of student teachers’ confusion and embarrassment in front of
students due to lack of adaption with traditional methods. Generally, the
outcomes of this study concur with the study of Lee and Walker (2000) previous
studies, which reported that cooperative teachers recognize the use of modern
teaching methods as an undesirable behaviors, since cooperative teachers prefer
the calm classroom environment instead of the active environment that depends
on the learner as the focal point of the learning process in the using modern
methods and tools to create an active-learning environment.

Furthermore, the current study showed a weakness in the supervisory roles of
cooperative teachers in providing a school environment concerned with creative
human relations with student teachers, as well as treating them as a part of the
educational system, by making them aware of the importance of their teaching
role.

The study reflected on the student teachers' sense of weakness in human
relations prevailing at the school environment, noting that weakness can never
contribute to improvement of student teachers' preparation. This result can be
attributed to the existence of misperceptions among some cooperative teachers
who believe that the student teacher is an additional burden in the school. They
do not regard the student teacher as an integral part of the teaching staff because
she/he is not an official teacher in the school.
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Obsolete practices do not provide a school environment that enhances creating
human relations with student teachers. Thus, such practices are considered
among the most important obstacles which affect the student teachers’
preparation process. Educational studies, such as those conducted by Al-Bandari
and Al-Atoum (2002), Cascio et al. (2019) and Luis et al. (2022) pointed out the
importance of human and personal relations among the teaching staff, being the
most influential factor in the educational process, as well as their impact on
achieving adaptation among school staff. This result contradicts with
psychological and social theories that emphasize the importance of integrating
the student teacher into social and human interactions, as this effectively
contributes to the development of personality and the development in the field
of professional growth (Han & Huang, 2022; Hoppler et al., 2022; Stafford et al.,
2011; Tamir & Hughes, 2018).

Based on the results, it is worth noting that cooperative teachers did not show
sufficient interest in the development of critical supervisory practices by
focusing on the student teachers in the professional development process. The
current study recognizes the weaker roles of cooperative teachers, which
contradicts with previous studies, such as those conducted by Grofisched], et al.
(2014), Kastens (2004) and Thema et al. (2017) that the existence of an
experienced teacher with student teachers inevitably leads to the refinement of
personality to become experienced teachers, since the student teacher does not
have sufficient sources of pedagogical knowledge to apply the practices of
contemporary learning.

6.2 Discussion of the results of the second question

The findings of the second study question revealed that there are no statistical
significant differences at (p = 0.05) in the degree of effectiveness of cooperative
teachers' supervisory role performance in improving the professional
preparation of student teachers with regard to cooperative teachers’ gender,
academic qualification and teaching experience. This can be attributed to the
lack of high interest among cooperative teachers in performing their supervisory
roles to improve the quality of early childhood teachers' preparation during the
education field-training. Regardless of their gender, academic qualification and
teaching experience, they are not aware of their supervisory roles related to
considering and following up the teaching performance of the student teacher.
This result also indicates lack of cooperative teachers' awareness of the
importance of their supervisory roles in guiding the student teachers, as well as
lack of incentives and rewards for cooperative teachers to perform supervisory
roles in preparing student teachers during the education field-training phase.

Generally, these results do not conform to the role of cooperative teachers in
training and supervising student teachers. This indicates that cooperative
teachers were improperly selected based on specific criteria. Heinz (2013),
Klassen and Kim (2019) and Sawyer (2005) asserted that selecting the most
qualified cooperative teachers can perform the student teachers’ training
process, which represents a positive contribution to the education field-training
program. The reason behind these results are attributed to the lack of knowledge
of cooperative teachers about the phases of pre-service teachers” education field-
training. Student teachers must acquire their experiences through the
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observation of various classes and teaching processes, then through the partial
training phase for some of classroom settings, and finally through the total
practice of integrated classroom settings. Failure to provide student teachers
with the opportunity to attend exemplary lessons of more than one teacher
contradicts with the instructions of the field training as a basis of field education.

Moreover, these results are inconsistent with the actual supervisory roles of
cooperative teachers, which include organizing and directing student teachers in
order to perform their roles. They are also inconsistent with the modern
approaches, which give cooperative teachers a conclusive role in following up
the student teachers during the education field-training.

The findings of the study gave an indication that many cooperative teachers are
unaware of their supervisory roles. Miqdadi (2003) indicated that supervising
the student teacher should be a collaborative and complementary effort between
the university supervisor, the school principal and the cooperative teacher, with
the aim of increasing the effectiveness of supervision. Thus, this is anticipated to
contribute to achieving better objectives in the education field-training program,
as well as contributing to developing educational climate experiences for
student teachers, being considered as an important source of experience.

7. Limitations of the study

The current study has certain limitations. The specific context is a central one.
Certainly, hundred forty six respondents participated in the study from the
same training institute in Yarmouk University. Future research should expand
the target population to contain the majority of education field-training
programs in Jordan to generalize the results more widely. This study was
limited to a questionnaire to collect data from the student-teachers’ point of
view. It is therefore required that future research should focus on the
qualitative researches instruments such as semi-structured interviews and focus
groups, which will be fitting to such studies.

8. Conclusions

The period spent in the field of education training is one of the most important
components of teacher preparation programs. One of the main objectives is to
provide student teachers with the opportunity to acquire knowledge, life skills,
attitudes and beliefs. This, summarizes the success of teacher preparation related
to practical preparation. Based on the significance of preparing future teachers in
the field of childhood education, the current study was designed to find out the
effectiveness of the supervisory role performance of cooperative teachers in
improving the professional preparation of student teachers in the specialization
of early childhood education.

The study recognizes the importance of developing these practices in line with
contemporary educational trends of preparing future teachers to assist children
in building their own knowledge and experiences through partaking active roles
in learning environments. The importance of developing these practices is to
eliminate the practices of transmission-learning model that focuses on the
teacher and the academic content as being central to the learning process rather
than student-centered learning.
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Despite the importance of the great role of cooperative teachers in improving the
teaching performance of student teachers, the current study concluded that
cooperative teachers did not impetus in directing student teachers to employ the
proper learning practices. This contradicts with the orientations of the
psychological and educational learning theories which seek to prepare teachers
who have distinctive abilities in employing various methods to develop young
children’s learning (Maes et al., 2022).

9. Recommendations
In light of the findings of the study, the following recommendations are made:

— Providing brochures to inform cooperative teachers of their duties and tasks
during the education field-training phase, noting that student teachers at
the beginning of the training process must take these duties and tasks into
account at different classroom environments. Then, they start the partial
practice phase under the supervision of the cooperative teacher and finally
comes the total practice phase where cooperative teachers and the principal
give student teachers the opportunity to be alone in the class to implement
the teaching methods.

— Selecting highly qualified cooperative teachers to perform their supervisory
roles toward student teachers.

— The necessity of selecting cooperative teachers based on the availability of
school equipment.

— The necessity of involving student teachers in school committees, which
might develop their initiatives and creativity.

- Holding training programs for cooperative teachers to inform them with
their supervisory roles.
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Appendix 1
Item very | high | moderate | low | very
No My assessment of the effectiveness of the | high low
" | performance of cooperative teachers is as
follows:

1 | Assigning the student teacher to perform
some teaching tasks.

Assigning the student teacher for planning.

Supervising and monitoring the student
teacher about his/her training role.

4 | Informing the student teacher of the
importance of his/her teaching role

5 | Monitoring the student teacher lesson
preparation notebook.

6 | Directing the student teacher to attend
typical classes with more than one teacher.

Watching lessons for the teacher/student.

Providing the student teacher with
opportunities to use educational
technologies in teaching.

9 | Providing the student teacher with
opportunities to attend a variety of teaching
models.

10 | Giving the student teacher a chance to
apply various alternative assessment
strategies.

11 | Informing the student teacher of
contemporary trends in developing
teaching performance.

12 | Choosing practical lessons according to
certain standards.

13 | Encouraging the student teacher to use
modern teaching methods.

14 | Providing the student teacher with
opportunities to participate in the creation
of educational aid means.

15 | Monitoring the performance of the student
teacher in the classroom environment.

16 | Providing the student teacher with
opportunities to participate in social
activities.

17 | Simplifying the student teacher's task in
conducting activities outside the classroom.
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Item

My assessment of the effectiveness of the
performance of cooperative teachers is as
follows:

very
high

high

moderate

low

very
low

18

Participating in supervisory meetings
between the university supervisor and the
student teachers.

19

Attempting to understand the problems
that the student teacher faces in teaching.

20

Providing the student teacher with
opportunities to participate in school
activities.

21

Helping the student teacher solve his/her
problems.

22

Introducing the student teacher to the laws
of managing the educational environment.

23

Providing a school environment concerned
with creating human relations with the
teacher/student.

24

Providing the necessary materials and tools
for the student teacher to produce
educational aids.

25

Treating the student teacher as a part of the
teaching system.

26

Providing the student teacher with
feedback on his/her teaching performance.
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